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ABSTRACT

School camping began jin the United States in the
1940's and undervent expansion on a grand scale during the 1950's; in
1967, it reached more than one-half million students in over 1000
school districts. The philosophy of early school camps was almost
totally activity-centered, with little emphasis on formal curricular
subject matter, such as science and math, except where needed to
solve problems at hand; however, modern philosophy of school camgs
emphasizes those activities not normally undertaken in the classroonm
as well as school subject organization wherein different subject
matter areas are dealt with specifically. Since many school districts
do not own their own .camp sSites, a potential method of acquisition of
facilities is rental from some other organization or governmental
agency. The major justification schools have for offering school camp
programs is that these programs offer the potential for experiences
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How Did It Come About?

School camping burst onto the American educational scene in the 1940's,
Aslthough some students connect the present movement with earlier prograns,
such as a summer camp conducted by the Cunnery School in the 1860's, or a
specialized summer camp which the Atlanta Fublic Schools operated at Hard Labor
Creek, or programs in Chicago, Los Angeles, Dallas and New York, it is difficult
to document an organic relationship between them. It is assumed here
that there was no such relaticnship,

A definite, clear-cut ccnnection may be demonstrated between present day
school camping programs and two institutions: The Clear Lake Camp in Michigan
and Life-National Camps in New Jersey. Much of the early theory in the field
emanated from L. B. Sharp and others associated with the New Jersey institutions.
Current practices tend much nore closely to folleow precedents established in the
Clear Lzke program. (It should be pointed out that what is usually rcferred to
as the "Clear Leke program" actually began at the St, Mary's Lake Camp, one of
three camps -~ including Clear Lake -- which were owned by the W, XK. Kellogg
Foundation.)

It may not be assumed that the early programs in New Jersey and Michigan
operated in ignorance of each other - or in competition with each other. There
actually were many inter-relationships, Teachers from Michigan studied in the
sumnmer sessions at National Camp. Two former National Cemp students were key
personnel in the staff assembled at the St, Mary's Camp in 1945. L. B. Sharp
led a consulting team of National Camp personnel, plus the writer, in a workshop
conducted at Clear Lake Camp in 1944. :

As new programs,began to develop, both institutions served as sources of
experienced personnel, Programs begun in Texas, California and Illinois,
especially, trace direcily back to the Michigan influence.

Paralleling the development of school camping at the Clear Ieke Camp --
and greatly influencing it -- was an active promotion sponsored jointly by
Michigan's Department of Public Instruction and State Conservation Department.
Julian W. Smith headed up the cooperative project which eventuated in the
establishment of numerous local school camps. More importantly, it focused
the nation's attention on Michigan as a groundbreasker in this new medium.

The 1950's saw great expansion, touching -- in one fashion or another---
practically every state in the nation. The same period witnessed some funda-
mental shifts of emphasis, to be detailed in another section of this monograph,

During the 60's outdoor education generally and school camping, in
partieular, have experienced remarkable growth. It is reliably estimated that
1,000 school districts, involving some half million students, were carrying on

lgee Smith, Julian W. et al, Outdoor Education, pp. 97-103 for
fuller historical treatment.
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school camping programs in 1966.2 Titles III and V of the Elementary and
Saecondary Education Act have sncouraged some fifty new progrems. Some of thess
are especially noteworthy because they touch metropolitan and immer-city young-
sters for the first time.

It appears thet camping has won 2 pluace in American education in a little
over twenty years., ‘

Vhy School Camping?

Education in and for the outdeors, of which school camping is an importent
segment, came about becausc of the the many twenticth century lorces which tend
to separate man from nature.

The machine age, industrialization, automation. swecialization of voca-
tion, and urbanization all push man away from the land. More importunt, for
present purposes, these same tendenciles have made for artificiality and restrict-
ion in the processes by which man rears als young. Most youngsters ars growing
up in an environment which positively prohibits their learning one of their
most vital relationships; man tc nature.

It is postulated by cutdoor edusation enthusiasts that experience
"where nature is" best suited to provide this understanding for teday's chiléren.
Further, the proponents of school camping hold that actually living in naturel
settings is the much preferred methed for accomplishing this same end.

But, even the early schcol camps envisicned broader purposes, largely
social, which could well - possibly best ~- be achieved in a camp setting. As
early as the experimental period which preceded the Clear Lake venture, the Kel-
logg Foundsation's aims included, in addition to "Nature":

Social Living
Healthful Living
Recreational Living
Work Experience,

More recent statements, gathered from over the nation, suggest the same
aims are projected by modern day school camping progranms.,

In svm, it may be said that societal facters caused educaticn to look
to & different kind of institution to accomplish some of their cobjectives and ~--
in the processz -- discovered that this institution, the children's camp, had
additional potential.

2Smith5 Julian W, "A Decade of Progress in Outdoor Education,™
Journal of Qutdeor Education 1:1 pp 3-5.

BSmith, Julian W. et gl, Qutdoor Education. pp. 28-29.
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What Do Children Do?

The early school camps in America owed z great deszl to the Progrescive
Education moverant, If they had had a motto, it most surely would rave bcen
Dewey's V"Experience teaches™ or Kilpatrick's "We learn what we live; we live
what we learn." These early camps were viewed as children's cormrunities in which
children were producers, consumers, citizens, planners, and doers,

It was during this period that the writer characterized the ideal school
camp:

"Tt's a permissive community;
Reality is the camp's forte;

Camp is a planning community;

Camp is a warmly human corrmunity;
It's an experimenting, exploring, discovering cormunity;
Bveryone works in camp;

Camp is a boy-girl community;

Carp is & simple, child-sized placse;
Canp is a leisurely place;

Camp is a close-to-nature commmity;
Canmp is fun.”

One early descriptive account’® lists as program zcuivities, among others:
setting tables, making beds, electing store keepers, bankers, and postal clerks,
"rlanning for the week," boating (go that they cculd safely go fishing later),
planning for a cookout, cooking, exploring & pond community, visiting an eban-
doned farm, gathering native materials for use in the eraft shop, cruising tim--
ber, felling trees for firewood, repairing a shelter, visiting a farm woodlot,
studying "survival rate: of trees planted by other children, repasiring trails,
visiting a bird sanctuary, thinning brush, and setting up a weather station.
(Wote the large percentage of these activities which were "community jobs" --
things that needed to be done so that the community was & good and improving
place to live, Note also, the lack of distinction between "recreational®
and "educaticnal" activities.)

It might be said that the philosophy of these early school camps was
helistic and activity centered, that academic disciplines were brought to bear
when they were needed to solve problems. Science -- or arithmetic ~- were
seldom mentioned as such, although much used.

While an examination of daily programs of school camps in the late
1960's would surely turn up many instances of the activity approach, the ob-
server would also note such program items as "Arithmetic in the Outdoors" or

4Donaldson, George W., "A Camp Director Locks at His Program,"
Journal of Educational Scciclogy, May 1950, pp. 529-532.

SDonaldson, George W., and Leslia S. Clark, "Two Weeks of School in the |
Woords," National Elementary Principal, Feb., 1949. pp. 11-15.
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"Histcrical Exploration." 1Indeed, in cne case, the entire wesk in school camp
is organized arcund schocl subjects:

Mcnday - Arithmetic
Tuesday - Language
Vednesday - Science, ctc.

Another reflection of the tendency toward making school camping more
acadenlc may be seen in the orgenization of recent books. Two of four books in
the area of cutdcor cducation published since 1965 arc organized (chaptered)
by academic disciplines.

The thrust of the cntire field cf cutdoor cducation, including schocl
camping, toward the academic is prebably accounted for by the gencral educational
penic which followed Sputnik., Or, it may be =imply a reflection of the same urge
which originally caused man to build subject-matter compartments. Pegardless
cf its origin the trend is well establishzd. Indeed, one educator has been
heard to remark, "School camps have become simply bases from which children are
taken on a series of field trips - which might as well be schocl-basedi"

Fortunately, the methodology of direct experience, of disccvery, of ex-
ploration, and of adventuring is residual. Ycungsters in schocl camps are still
ective, they do things, they use their senses to learn, and they are freer than
in almost any other educational institution.

It is to be hoped that the educaticnal pendulum will swing back to the
holistic side., History suggests that it will.

How Does & School Secure & Camp?

Most American schocls do not own camp facilities, Suprisingly, schools
have experienced s minimum of difficulty in securing the use of children's camps,

Relatively few school becards have actually purchased existing camps or
rurchased land and built their own. Jefferson County, Coloradc, is a notable
gzxception. The schocl board thore bought some 500 acres containing minimum
improvements, and is retiring its debt from fees paid by children. In Tyler,
Texas, a non-profit community corporation has built a camp for lease to the city
schoels, Cases such as these sre the excepticns. The generel practice is to
lease a camp from an organization which carries on a summer and/or weekend camp--
ing program or from a governmental agency which has such a fecility tc lease.

A recent study6 outlines the scurces from which schools have been able
to secure camp facilities as follows:

"Public
School Boards
Agencies of Local Gevernment
Agencies of State Government, including Colleges and Universities
Agencies of Federal Government."

6Dona]dson, George W., "How Schocls Secure Camps," Journal of Outdcor
Fducation, 1:1 pp. 9-15.




"Private
Churches
Private Cclleges and Universitics
Private Owmers
Foundations."

A rich variety of cocperative arrangements by which schcol boards secure
the use of leased camps has grown up. Foremost ameng them are:

. Owner furnishes just facilities;

. Owner furnishes facilities and provides maintenance;

. Owner furnishes fecilities and provides food service;

. COwner provides facilities and provides certein program &assistance.

W

Various combinaticns of the above are, cbvicusly, possible. It is
generally censidered sound pclicy for the school board to pay, from tax funds,
for the facilities used in school camping programs just as it provides other
eduecational plants,

How Is School Camping Finenced?

Lest sohool camping be conceivsd as something special, an extra, or &
frill, it is the judgment of most outdoor educaters that the principles of scheel
finance applied tc any ather facet of education in a democracy be applied here.
If school camping programs are to be integral parts of the operasnion of wmerican
school systems, no other course can be justified.

Yet, there are some schools which insist that their camping program be
self~supporting. In scme of these communities the schools operatc -~ in effect -
a private camp progran on schcol time, Children whose parents can efford to pay
the fee, attend: others de¢ not. Such practices, in addition to running counter
to the entire ccurse of Amorican education, tend to defeat the very purposes of
schocl camping itself. They cannot be justified and should not be tolerated.

4 justifiable pattern of financing schocl camping would see the board of
education pay for:

1. Tacilities and equipment
2, Instruction

3. Transportation

4. Health services,

In this scheme, parents would pay ocnly for the child's focd, 4nd, in
some insu.nces, funds for feeding indigent children wculd have to be provided
from outside sources.

A moot point is the matter of personal insurance for the children, In
many school systems a comprehensive medical insurance policy covers children in
all school-sponsored activities, including camping. Other systems insist that
children attending camp furnish procof ef insurance or buy special insurance for
the camp pericd. In still other instances, school beards have assumed, with con-

£
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sideratle justification, that 2 schoel camp should be at least us safe and healthy
as a schocl and that no special insurance is needed. Unfortunately, no studies
arc available tc provide normative data on the problem on insurance.

How Is School Camping Flanned?

Instructicnal programs in the schocl camps have teen roughly fitted into
two categories which, while not discrete, are kelpful. They are:

1. The camp-centered progran, and
2. The school centered prograr..

It is stange indeed that schocls should ever have embarked upon a
"!camp~centered" progrem. But scme of thewm did. In most instances this was done
because cf the perfectly natural inclination of "camp people” in the schools
(teachers who had attended cr worked in private er agency camps) to take the
lead in communities which were initiating programs. In toc many instances,
these well-meaning end enthusiastic people simply imposed the program they knew -
and hence were cenfortable with -- upon the school. In some cases, about the only
cbservable differences between o school campd and - say - a Gir™ Scovt camp was
that there were boys around! This is, surely, not te say that agency camping
programs are not goed. They are. But, it is te say that 'what the character-
building agencies do with children in camps is not what the schools are uniguely
fitted to do,

Su, it would seen obviouzs that the business of schools in camps could pre-
cisely be defined as that of cperating a "school-Centered prograa.

"The only justificaticn for schools offering camping experiences to their
youngsters lies in the fact that the outdoors offers educaticnal opportunities
not found in. the classroom.

"It follows, then, that the activities in which children engage in a
schocl camp should be directly related to the school expericnces of these sane
children ..vuviiineiiieinaresrosaessasccenesa

"Educationally, there is no difference in & teacher and children leaving
the classroom to go to the school'!s library or science center -- where experiences
not alfforded by the classroom cen be had ~- and in their going te the outdoor
laboratory, the camp. There is no more reason fer taking a group of children
into the outdoors when they have no specific purposes of their cwn for geing
than there is for taking a class to the library just because the schocl happens
to have one! .

In the same delineation of the "cutdoor laberatory concept of school
campirg" the following sct of principles was proposed as a basis for the re-
lationship between the classroom curriculum and the camp experience:

7Brimm, R. P., "What Are the Issuez in Camping and Outdecr Education?
Camp~centered? School Centered?", Camping Magazine, Jan., 1959. pp. 14-~15.

8Donaldson, George W., and Hope A Lambert, "School Camp -- Outdcor Labora-
tory for Enriched Learning Experiences," Camping Magazine, May, 1956. p.17.

1



-7-

"1, The schocl camp is best conceived as the laberatory where tenchers
and children go to learn about these aspects of the cutdacrs which cannot be
learnedl in the classrcom,

2. An intimate relationship must be meintained between the classroon's
aims and subjecct matter and the experiences effered by camp.

"3. Teachers and children will need help from the cawp staff in planning
for their camp session, Such help should take ths form c¢f cansultation rather
than dictatioen, because the camp exists to help teacher and children meet their
objectives.

"4. The objective of cocperative pre-camnp planning should be that of a
hand-tailored program for egch class, preciscly fitted teo their educational ex-
periences; needs and aims.,"

Thus it will be seen that there is no one good set of experiences for oll
children in a school camp. Its program must be schocl-centered. Within the
pattern of school-centered rlanning, American education should continue to
develop the unigue contributions of cooperative outdoor living, This ig the
cnly justification schools have for running children's camps.

What's It Like Teday?

Hundreds of thousands of American children go te school camps cn schocl
time every yezr., And, although practices vary a great deal froem one schcol
distriet te¢ another, certain fairly typicel proctices may be detected:

1. School camps are frequently located at seme distance from the schools
they serve., Transportaticn, usually by school bus, is provided by the school.

2. The schacl camp facility is typically a summer camp which may or may
not have been somewhat repuilt er winterized for school use. Many schools
schedule camp sessions in early fall and late spring so that facilities wili
not require winterizing.

3. The typical school camp sessicn is five days in lenpth, Some schecols
hold briefer sessicns; almost none hold longer ones.

4, Teacher and children attend as a class unit., The role of the class-
roon teacher varies a great deal from system to system. But, almest withcut
ezception, schools have insisted upon maintaining the ifutegrity of the class-
room by keeping the teacher and children togethsr,

5. The teacher has help. While the amount and kind of help varies greatly
it has never been assumed in America, as it has in similar Furopean progrars, that
teachers sheuld do the job alone, Help available ranges from a complete camp stay
through "consultants;" high school and college helpers, tc interested parents. In
some instances, resource agencies provide visiting specialists to assist in pro-
gram activities (e.g. a forester, a.soil conservationist,)

9op. cit., pp. 17-18.
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7. DBetter educated personnsl is available to staff schocl camps, £
numoer of colleges and universities prepare teachers to werk with childrzn out-
doors.

8. Increasingly, help is available to scheols wishing to begin school
camping or to improve existing programs. OSeveral states make available the
services of expert personncl from their state education departments. Wederal,
state, and leocal rescurce sgencies have generally been most helpful, Private
conservation agencies are demonstrating increasing intersst. A number of ox-
rerienced consultants are also available,

In the fine American tradition of loccal initiative and control, schools
have developed a rich variety of practices in school camping. Now, with enccur-
agement from federal and state levels and almost universally enthusiastic accept-
ance frcm children and perents, schcol camping should experience still another
forward thrust.
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